
Purpose: The purpose of these preliminary studies was to begin to characterize SLPs’ 
knowledge for preventing, identifying, and remediating reading disabilities through 
collaboration and direct intervention.

Study 1.
Method: SLPs (n = 7) and elementary school teachers (n = 6) completed the Teacher 
Knowledge of Early Literacy Skills survey (TKELS; Folsom et al., 2017). This measure 
assesses general knowledge for teaching reading. 
Results: SLPs and teachers achieved mid-range T-scores on the TKELS. Their 
performance did not differ substantially (d = .09).

Study 2.
Method: SLPs (n = 13) completed the Basic Language Constructs Survey (Binks-
Cantrell et al., 2012), which assesses declarative knowledge, metalinguistic 
knowledge, and linguistic skill in phonology, orthography, and morphology. We 
examined performance on a subset of items that tap primarily (a) explicit phonemic 
awareness, (b) orthographic knowledge, and (c) morphological knowledge.
Results: SLPs’ median performance was less than 80% correct in all three 
metalinguistic knowledge domains. SLPs demonstrated relative strength in explicit 
phonemic awareness.

Conclusion: SLPs may be no less prepared than teachers to address reading 
disabilities. They may have a relative strength in explicit phonemic awareness but 
likely have room for improvement in knowledge for addressing reading disabilities. 

Study 1. Do SLPs differ substantially from teachers in 
knowledge of early literacy skills?

BACKGROUND

ABSTRACT Study 2. How do SLPs perform on measures of 
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Speech-Language Pathologists’ Metalinguistic Knowledge

• Children with language disorders are at increased risk for reading disability (Catts 
et al., 2005). 

• SLPs should play a role in assessing, preventing, and remediating reading 
disabilities in children with language impairment (ASHA, 2001).

• SLPs report limited preparation for doing so (Blood et al., 2010).

Participants. School SLPs (n = 13) in a large urban district participated. Most had 
between 1 and 10 years of experience in the school setting and 46% received pre-
service training in literacy. 

Measure. The Basic Language Constructs Survey (BLCS; Binks-Cantrell et al., 2012) is a 
multiple-choice measure designed to capture educators’ declarative knowledge, 
metalinguistic knowledge, and linguistic skill in phonology, orthography, and 
morphology.

Participants. SLPs (n = 7) and elementary school teachers (n = 6) participated. Mean 
years of experience was 10.4 years (sd = 8.8) for SLPs and 3 years 
(sd =1.6) for teachers.

Measure. The Teacher Knowledge of Early Literacy Skills survey (TKELS; Folsom et al., 
2017) is a multiple-choice measure that assesses educators’ knowledge for teaching 
reading. It includes questions that assess declarative knowledge, application, and 
pedagogy for teaching reading.
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• SLPs’ knowledge for addressing reading disabilities has not been evaluated 
objectively.

• Educator knowledge directly and indirectly affects children’s outcomes.

• Characterizing SLPs’ knowledge will inform efforts to improve service delivery and 
promote collaboration. 

• Explicit phonemic awareness may be a relative metalinguistic strength for SLPs.
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Sample questions from the Teacher Knowledge of Early Literacy Skills survey (Folsom et al., 2017)

What is the rule for using a “ck” in spelling?

a) When the vowel sound is a diphthong
b) When the vowel sound is short
c) When the vowel sound is long
d) All of the above

Which of the following sets of words would be best for a teacher to use when providing students 
with examples of words conforming to the “silent e” phonics generalization?

a) Time, make, cube, done
b) Lake, breathe, raise, fate
c) Brake, use, hope, shine
d) Tree, lie, blue, toe

Which phonemic awareness activity would be the most difficult for a student?

a) Blending phonemes into real words
b) Blending onset-rime units into real words
c) Deleting a phoneme and saying the word that remains
d) Segmenting words into phonemes

Procedure. Participants completed the TKELS. We converted raw scores to T-scores 
(mean =  50; sd = 10) using the table provided by Folsom et al. (2017).

Method

Results

Method

• SLPs and teachers achieved mid-range T-scores on the TKELS
(M = 56.2; sd = 12.1 and M = 57.0; sd =  6.1, respectively). 

• TKELS performance did not differ substantially between SLPs and elementary 
school teachers (d = .09).

Procedure. Participants completed the BLCS. We selected items that primarily tap 
explicit phonemic awareness, orthographic knowledge, and morphological 
knowledge for analysis. We computed percent correct in each linguistic domain.

Results

Sample questions from the Basic Language Constructs Survey (Binks-Cantrell et al., 2012)

A phoneme refers to:

a) A single letter
b) A single speech sound
c) A single unit of meaning
d) A grapheme

If you say the word, and then reverse the order of the sounds, ice would be:

a) Easy
b) Sea
c) Size
d) Sigh

If tife is a word, the letter “i” would probably sound like the “i” in:

a) If
b) Beautiful
c) Find
d) Ceiling
e) Sing
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