
METHOD
Participants.

Measure. The Teacher Knowledge of Early Literacy Skills survey
(Folsom et al., 2017) is a 31-item assessment of knowledge and 
skills related to teaching literacy.

INTRODUCTION
“It is the position of the American Speech-Language-
Hearing Association (ASHA) that speech-language 
pathologists (SLPs) play a critical and direct role in the 
development of literacy for children and adolescents 
with communication disorders” (ASHA, 2001)

Children with reading disabilities often display early deficits in 
speech and language acquisition (Catts, 1997). SLPs frequently 
work with these children in the preschool and early-elementary 
grades, prior to the children’s involvement with other formal 
education experiences or with other special education providers. 
Given this early contact, SLPs are well positioned to implement 
intervention that has substantial and lasting influence on reading 
outcomes, such as early phonological awareness intervention 
(Torgesen, 2000). Further, SLPs can work with classroom 
teachers to increase language use that supports early literacy 
skills (Girolametto et al., 2012). 

Despite the potential for substantial positive influence on 
children’s reading outcomes, SLPs report that they lack the 
knowledge to assess and intervene on written language disorders 
(Blood et al., 2010). Some assume that other professionals are 
better equipped to address written language disorders. Limited 
objective data exist, however, to characterize SLPs’ knowledge for 
supporting early literacy skills relative to other educators’ 
knowledge. In this preliminary study we aimed to answer the 
research question: 

Do SLPs have poorer knowledge of early literacy skills 
than teachers? 

ABSTRACT
Purpose: The purpose of this study was to characterize speech-language pathologists’ 
(SLPSs’) knowledge of early literacy skills relative to teachers’ knowledge.

Method: SLPs (n = 10) and teachers (general education and special education; n = 9) 
completed the Teacher Knowledge of Early Literacy Skills survey (Folsom et al., 2017). 
T-scores were compared with an independent samples t-test.

Results: Both groups demonstrated mean T-scores of approximately 50. 

Discussion: SLPs’ knowledge of early literacy skills is broadly similar to teachers’ 
knowledge.
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CONCLUSION

Do SLPs have poorer knowledge of early literacy skills 
than teachers?

Probably not. 

There are opportunities for improvement in knowledge of 
early literacy skills for SLPs and teachers.

SLPs (n = 10) Teachers (n = 9)
Experience (years) 10.47 (sd = 6.31) 5.28 (sd = 4.51)
Training in Reading  
Intervention (%)

80 % 78 %
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TKELS Performance across Groups
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RESULTS

There was no statistically significant or clinically meaningful 
difference between groups on TKELS T-Score 
(t(16.51) = 0.335; p = 0.74; d = 0.15). 

TKELS Examples
Linguistic Skill (implicit)
If “tife” is a word, the letter “i” would probably sound like the “i” in 
which word? 

a) If
b) Beautiful
c) Find
d) Ceiling

Linguistic Knowledge (explicit)
How many phonemes are in the word box?

a) 1
b) 2
c) 3
d) 4

Pedagogical Knowledge (explicit)
What is a reading method that focuses on teaching the application 
of phonemes to letters called?

a) Phonics
b) Phonemics
c) Orthography
d) Phonetics

Procedure. Participants completed the TKELS online. Items were 
scored as correct or incorrect and raw scores were converted to T-
scores using the table provided by Folsom et al. (2017).

Mean T-score (sd) Range
SLPs 47.50 (15.06) 29 - 80
Teachers 45.11 (15.97) 20 - 65


